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Environments
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One area in the schools of Reggio Emilia where attention to aesthetics is clearly
visible is in the physical environment, not generally found in other schools.
What a lot of criticism and what a lot of positive comments Reggio has received
over the years on this subject from our various visitors, Reflecting on reasons
for this ambivalent attitude suggests the existence of certain widespread and
deeply rooted Stereotypes concerning education, schooling, learning and aes-
thetics, and I could recount some startling examples on the theme.

One I remember very well, because it was the first of many other examples,
concerns a university teacher who came to Reggio Emilia to lecture on science
for our professional development. Visiting the scnola comunale dell’ infanzia
Diana, she walked through the door, gave a quick look round the piazza inside
the school (see Figure 7.1), empty because the children were in their classes
and commented, ‘Do children live here then, or is it a showcase?’ I was left

Figure. 7.1 The piazza in the scuolg comunale dell'infanzia Diana
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Thinking back, her reaction seems extremely clear and interesting, because
it registered a certain mental scheme, and demonstrated her own personal
culture concerning school environments and, in the end, unfortunately her
culture of childhood. The scxola comunale dell’infanzia Diana obviously, despite
all its problems of insufficient space and the financial problems we had man-
aging it, stood outside this mindset. It looked too well cared for, too tidy, too
clean, too lovely — too everything.

I will try now, many years later, to give an answer to this lady who com-
pared the piazza in Diana to a showcase. Partly she was right: the environment
is an element we perceive strongly and it expresses ideas, not only about space
but about its inhabitants, their possible relations with the environment and
with each other. Built environments are always windows for ideas.

Among other ideas in Reggio pedagogy, we are convinced of the right to
beauty in a healthy psychological relationship with surroundings. Inhabiting
a place which is lovely and cared for is perceived to be a condition of physical
and psychological well-being and, therefore, the right of people in general
and even more so of children, all children. The extent to which physical envi-
ronments influence our construction of identity is not something only we in
Reggio believe. However, it seems our cities do not pay much attention to
this idea and a certain contempt for beauty can be sensed; more important is
the economic return for builders.

I remember a very brief discussion with a city official in Reggio Emilia
who maintained that environments are not particularly important because
it is the people living in them that make them more or less pleasant. If we
rake this — I fear widespread — position to its extreme, then city administra-
tions become exonerated from responsibility for the quality of places, placing
it instead on individuals. According to some ways of thinking, schools for
children, for reasons beyond me, should be rather untidy, should have badly
handwritten signs stuck on the walls and doors with pieces of sticky tape,
should not be too well looked after, with an occasional coat of paint sufficient
to make them acceptable.

Another comment from people visiting our schools, typical especially of
people coming from the pedagogical field, is, “You are very good, but there is
an excess of aesthetic care in your work’. An excess of aesthetic care! It would
be interesting to hold a debate on the subject, and I hope this book in part
manages at least to illustrate some aspects behind our choices.

Certain attitudes, related to care for environments, seem to me to be
extremely natural; indeed, I suffer when I visit schools where I note a lack of
care, which often approaches or crosses the border into slovenliness. There is
often a certain amount of confusion between care, the culture of inhabiting and
luxury. So as far as school environments are concerned, I cannot but ask myself
how much respect there is for children inhabiting them, to what extent care for

the environments they learn in affects their general education.
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school year was spent investigating how spaces in schools were used by children
and adults, the quality in the use of these spaces. This enabled a reconsideration
of school spaces, and led to the design of new environments, furnishings, equip-
ment and objects. The inquiry used a means of collecting data that was typical
of urban studies. All schools were supplied with several copies of suitably scaled
plans of their rooms and the research consisted in recording the position of chil-
dren, teachers and parents at different hours of the day, marking them on the
floorplans with different colours. At the same time, evaluations of quality were
made for the use of various spaces with indicators of appreciation by children,
acoustics, quantity of space and furnishings available.

This work strongly modified our ideas about spaces inside the school, not only
from a functional point of view but also considering conceptual aspects. It was
immediately obvious the quality of use of space was worst at two times in the
day: the lunch for all children and the time when all the children poured into the
school’s central hall with excessive overcrowding and unacceptable noise levels.
From this moment on, starting from this research, the central hall was conceptu-
ally transformed and the metaphor of the piazza came to be used; entrances came
to be considered as a kind of visiting card, introducing the school and its inhabit-
ants and spaces for communicating with the outside world. From this experience,
using pedagogical and spatial imagination, we also conceived the mini-atelier
with Tullio Zini’s collaboration and this was built immediately afterwards, when
we took the opportunity afforded by an act of arson at Diana.

A negative event like a fire became an opportunity for creating prototypes
for new environments; the mini-atelier drew on all the observations and reflec-
tions we had made before that time and attempted to put them into practice
in a concrete way. I will take the time to tell the story of what happened
because I feel that much can be learnt from it, some of which, with appropri-
ate reinterpretation, could still be enormously helpful today. I remember that
when the fire broke out a colleague phoned me and I immediately rushed to
Reggio from my home in Modena. Before my eyes I found the new atelier
completely destroyed because the fire seemed to have been started precisely in
that place. Together with the new dividing wall and furnishings, the entire
archive of work from those first years was burned; the rest of the school was
partly damaged and above all the walls were completely black.

I had been looking disconsolately for some minutes when Malaguzzi arrived
and said to me in an impatient voice, ‘Come on, don’t stand here regretting,
we have to build it again a better way’. The scuola comunale dell'infanzia Diana
and the Consiglio Infanzia Citta (see Chapter 6) were marvellous and immedi-
ately organized shifts for cleaning and repainting the entire school with the
help of all available parents. More than a thousand hours of work were done,
naturally all entirely free of charge, but more importantly we decided to use
the event to propose building work at the school, especially extensions to
classrooms which were really tiny.
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W(? formgd a work group made up of some parents from the management
counc‘ll3 architect friends including Mariangela Calzolari, who was a municipal
techmcxaln and subsequently became responsible for renovation, school staff :fr,ld
Redagoglstas. Different hypotheses were discussed, some too fa;ltastic or expen-
sive, however, all useful for building up different imagery and getting be Pond
usual frameworks. In the end, the idea on which to base work which seeymed
.be§t and was unanimously accepted was the one proposed by Tullio Zini and
it 1nFluded plans for moving the east face of the school and adding a new row
of pillars five metres from the back of the school along its entire length (see
F{gure 7.2). This solution made it possible to use very simple building tech-
niques and reuse all surviving door and window frames from the old facade

i

Figure 7.2 Floor plan of the Diana school used for research into the use of spaces

The new dividing wall for the atelier was conceived as a visual screen, a
hoarding for presenting work by children. The upper section of the wall v:'as
transparent and the lower section, considering the very little money available
as is usually the case in schools, was made using the simple expedient of cover-
inga panel of plywood with work by children and protecting it with a piece of
ﬂexnglass — making it easy to remove and change work — thus simultaneousl

keeping the wall and the atelier visually up to date (see Figure 7.3). !
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Figure 7.3 The atelier window in the scuola comunale dellinfanzia Diana

In the scuola comunale dell’infanzia La Villetta, created by renovat'ing an early nine-
teenth century villa, one observation from the previous analysis of school spaces
had been that classrooms organized with L-shaped floor plans be§t enabled tfea.ch-
ers and children to organize themselves. Having part of a living space v1§1l?le
and partly screened off allowed less visual interference a?nd greater tranquillity
for work in groups. This is why when renovating the Diana school, rather than
simply extending classes, the design project created thre.e spaces: the first was
a traditional classroom capable of containing all the chxldren;' a second srr}all
space, which we called the ‘mini-atelier’, contained large quantities of materials
for working with different techniques, was acoustically but not v1‘sually separate
from the rest of the class for working quietly in groups; and a tt_urd small space
for group activities could be separate acoustically 'and visually. This was one of the
most important spatial inventions, the one causing tt.le greatest change in ways
of working, making it possible and practical to do.vanon,ls kinds of work in small
groups and to be able to observe and document children’s erk. o
Furnishings in the new atelier and small spaces were designed by Tulh(? Zini
together with school staff — a large central table, storage for paper using s_1mple
bricks as supports for planks of wood, and the same ideas were also used in the
mini-ateliers present in each classroom. All this work was done by the municipal-
ity’s own team of carpenters with help from pensioners in the neighbourhood.
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The importance of observation iz situ became increasingly clear for me
after this experience, also the contribution gained from making and imag-
ining new possibilities for inhabiting spaces and the contribution made by
exchange and dialogue with people who have specialist competencies; at the
same time I understood how important it was for these competencies working
by our sides to be of high quality. If renewal is to be more than a word it can
come only from this collaboration.

In these first examples of closely woven dialogue between pedagogy and
architecture, which would continue over the years and make generations of
teachers, atelieristas and pedagogistas more sensitive to their physical envi-
ronments, the role of the atelierista and her approach to observing children,
the importance she gave to certain facets rather than others, and an attention
to detail which might generally be considered unnecessary were all signifi-
cant. There began to be some understanding of the importance of games of
balance played by children on lines of shadow, of a feeling of hospitality cre-
ated for example by large platters of fruit placed in the entrance for visitors,
of contributing to a beautiful environment with branches and flowers painted
by the children on transparent paper and placed in classroom windows, of cap-
turing the green in the gardens and bringing it into school, of how a graceful
arbour of plants climbing over wires put up in the mini-atelier ceiling made
it more precious...

Our ability and sensibility in observing how children moved through
spaces had also increased. We were better able to perceive aspects of their
natural predisposition for establishing a relation with space, how they raste
space with their powerful but sensitive sense of physicality. Running, jump-
ing, variations in footsteps, hands touching and stroking surfaces; children
explore spaces to make their formal, tactile, sonorous and luminous qualities
emerge. They feel chromatic qualities and details.

In recent years with the advent of the digital camera, we have been able
to observe and confirm this sensibility towards environments through pho-
tographs taken by children themselves. It is truly surprising to see the
photographs they take, photographs that let us see their ways of seeing, their
totally unanticipated viewpoints, such as the importance they attribuce to one
colour, filling up an entire photographic image with it, the very strong inter-
est in a ray of light entering a window, the flowering of a crusty wall, or the
play of reflections on a window pane. Ninety per cent of photographs taken
by children with digital cameras are details, with girls and boys showing a
similar percentage in this preference.

We have begun some small areas of research that have already given us dif-
ferent, interesting elements of information connected to the ages of children,
their gender, individual strategies and preferences. This research will be con-
tinued for at least two years and aims to collect dara internationally.
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Pedagogy and technicians
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of them and they are extremely lively.

A meta-project on environments

i i j ried
In the 1990s, our interest in environments gave rise to a rese'arch PI‘O)CCt c'a; e
out together with Milan’s Domus Academy'. Despite obvious interest i
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physical environment of 74 on our part and the part of many visitors, nothing
can be taken for granted. Michele Zini, one of the architects who worked with
the Domus Academy and coedited the book Children, Spaces, Relations (Ceppi
and Zini, 1998) resulting from the research, took nearly two years to persuade
us that it would be useful to disseminate ideas and concepts about young chil-
dren’s environments and to demonstrate the extent to which dialogue between
the advanced pedagogy of Reggio Emilia and the advanced design of Domus

Academy could be highly productive for advancing ideas and the concrete crea-

tion of environments. I do not remember very well the reasons for our caution

but perhaps organizing thinking in new ways (and collaborating in the way
proposed meant doing this) sometimes needs time to mature and we needed to
be convinced that this research pathway really would move us forward.

Once we had clarified the angle of the book, we began a series of meet-
ings, which all the participants from the world of pedagogy and the world
of architecture and art recall with great pleasure. Our effort consisted in
finding words and concepts to represent a kind of environment for children
that was far removed from those more generally to be found or imagined in
services for children. Children, Spaces, Relations helped us clarify, not least
of all to ourselves, our values and choices we had made over the course of
years and this made it possible for us to communicate these values more
effectively with others, at the same time increasing our sensibility towards
environments and our capacity for relating to them with practical solu-
tions. This environmental meta-project for childbood produced a sort of reference
manual for people interested in designing private and public spaces which
house children, facilitating conditions of reciprocal listening between the
world of childhood and the world of advanced design.

The care we take when we design environments and the care we take when
we inhabit them derive from and correspond to an image of the child (and
humanity) that is the foundation of the educational philosophy we refer to.
We must evaluate in everyday life how much environments allow or forbid,
how much they encourage or censor, how much they educate ways of seeing,
exploration and sensibility. The extent to which personal sensibilities and
culture can grow on journeys of this kind is often underestimated, as are the
effects it can have on our relationships with children, the surrounding envi-
ronment and educational work.

" One of the most significant aspects which came from the environmental
meta-project was the importance of sensory qualities in environments: light,
colour, sound, micro-climate, etc. and how much these influence people’s
pecceptions and overall quality of living. The information and culture we
yained from research in these areas amplified and caused greater sensibility
in our work with children and considerably improved interventions on the
tnvironment by contributing to a more careful, emotive way of seeing the
surrounding reality. We know children are born with a very sophisticated
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An ecology of place

In my last example, I recalled the experience of having some exemplary aspects
and others that it would be better to avoid. Some years after the publication of
Children, Spaces, Relations (1998), which stimulated much interest and was trans-
lated into three languages, we felt the need to take up reflection on environments
once again. To do this, we formed an interdisciplinary group to make research on
two spaces in schools: entrances and bathrooms, the latter a place to which little
reflection had been dedicated apart from thoughts on hygiene and sanitation. We
worked together with two young architects (Michele Zini and Francesco Zurlo)
and with them we charted a highly interesting journey that made it possible for
us to see spaces we used on a daily basis in different ways.

Teachers and atelieristas analyzed these two chosen environments as subjects
for research, collecting and documenting their constituent materials and colours
and using graphs to visualize the numbers of people using them. Comparing the
collected data with recommendations in the ‘meta-project for children’s environ-
ments’, the distance separating them became visible. These rwo environments
are both often designed without sufficient attention paid to spaces that children
find importanc. In the case of bathrooms, designs often separate the body and its
needs from the pleasure of being in them, and ignore the opportunities they offer,
such as the presence of wash basins and water; in fact, the way these spaces were
perceived and inhabited by children and adults was documented, clearly revealing
the extent to which bathrooms are spaces children frequent joyously and that are
almost always underestimated in school design.

At the end of the research, we were able to build up metaphors capable of
giving us new thoughts on these two spaces, often considered to be only func-
tional and of secondary importance. It is always interesting when we make
concrete choices to have imagery constructed from new metaphors to refer to
and use, capable of guiding new models for inhabiting space, and this is true
both for furnishings and the living potential of a space.

Once the research was finished and visual documentation had been created
that was capable of communicating results to colleagues in other schools, it
was time to start the actual process of changing the environments that were
the object of the research. Up to this point in the tale, I think the research
can be considered effective, formative and culturally precious and it could
be a reference for further research into modifying and updating other school
spaces. But the second part of the tale must instead make us reflect on how it
is possible, so easily and with such superficiality, to dissipate riches that are
capable of producing innovation.

At the same time as this research was being carried out, work had begun
on rebuilding bathrooms in many schools with the aim of bringing them into
line with new safety standards. I believe anyone would find it natural to think
that such recently concluded research on an environment would constitute
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material of great interest and a source of new design ideas. It is not my inten-
tion to mete out criticism, but I find it difficult to understand and accept
the waste of experience and intelligence that takes place all too often even in
little things. I fear, to tell the truth I believe, the recently concluded research
and the work undertaken on rebuilding bathrooms never met, were never put
together for exchange or related to each other, with the result that once again
the part considered ‘theoretical’ was separated from the practical with all the
damage this short-sighted and basically banal dichotomy inevitably causes.
This was confirmed by the work carried out producing environments that are
rather ugly, anonymous and extremely distant from the image hypothesized
in the research done with the schools. (Let no one use the excuse of funding
because this issue was not even considered.)

Creating two ranges of furniture

Even in Reggio Emilia, despite the quality of environmental culture exist-
ing in our schools, not everything happens automatically, and we need to
continue defending our cultural achievements with perseverance and atten-
tion. Experience built up over years and which has given great impulse to the
sensibility of school staff towards environments, must always be reproposed,
reinterpreted and readapted, and each new project or school renovation must
be the occasion for research and development of environments. A culture must
continuously be informed and develop — because if the opposite happens it
regresses and can no longer transmit competencies it has acquired to new
generations of children, teachers, atelieristas, pedagogistas and technicians.
As the queen says in Alice in Wonderland, ‘it takes all the running you can do,
to keep in the same place’ (Carroll, 1998: 145).

By their background and role, atelieristas ought to be vigilant sentinels of
this attention to environments, and press pedagogical directors so that the
culture of environment continues to live on, aware that all this can only be
obtained through constant evolution. In professional development courses
held by Reggio Children, the theme of environments is always given space
and importance. But unfortunately there is always limited time and the sub-
ject needs to be taken up on different levels in the workplace and in schools.

There is a very widespread idea that furnishings are a secondary element
in environments; instead they are an integral part and their choice reflects in
precise ways the image we have of childhood and school environments. For
all these reasons, when a young businessman in our city asked us to collabo-
rate on creating a new range of furnishings, we accepted enthusiastically. The
work group developing the furnishings included different areas of competen-
cies: the businessman, architects, a pedagogista and atelierista and a contract
between Reggio Children and the company stipulating that royalties on the
products created would be reinvested in research in schools. This is how the
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AteherS range of furnishings was born and we feel it truly gives an innovative
image of children and schools, to the extent that various companies in th
field haye also been stimulated to create new ranges of furniturep )
AFellgrS totally covered the different types of furniture neede;l for a school
!aut it dnc'l not include a series of elements that could contribute to creat-
ing soft, imaginary spaces. To fill this gap, Atelier3 was integrated with a
new range made of ‘soft’ pieces. On the initiative of the same intellj entl
sensitive young businessman and with the same designers, and with Rge ig
Children once again by their side for consulting on the n;w range PL;‘%%M
f}?eftl ::as born. Wghereas tdhe first range showed a cerrain design un’iformity
ge group of young designers a i ishi ,
e s BEOUP ¢ eriedglandsfape. nd architects made the furnishings of the
For the most part this new range of furnishings is composed of soft ele-
ments, renamed ‘big softies’ and this project, more than the previous one, is
cap?ble of going beyond preschool environments, and adapting to peo le’ of
various ages. The project has been capable of entering home environrrI:ents
shop}‘)mg. centres, bookshops (such as the chain run by Italian publishers:
Feltrinelli), New York’s MoMA Museum, dedicated spaces for childhood like
Heathrow airport’s new TS terminal in London and Stockholm’s House of
C}llture and many other projects, confirming once again the extent to which a
dialogue betwgen pedagogy, atelier and architecture, which began many dec-
ades ago, has given rise to interesting and original journeys now increa:in 1
extending beyond school environments. Rightly so because childhood d‘g .
not only inhabit a world of schools. P ses

Between art and pedagogy

Dt_alogﬂes with Places is one of the most recent exhibitions created together with
ch1l'd'ren to inaugurate the Loris Malaguzzi International Centregin Reggio
Em.lha. The suggestion giving shape to this exhibition came from a rf' i t
entitled Invitation to... conceived by artist Claudio Parmiggiani wholi h]a\f
already,mentioned in Chapter 6 and who is a long-time membe; of the ‘cone-:
ceptual art movement in Iraly, which goes back to the 1970s. In this project
the municipal administration of Reggio Emilia, with collaboration frfm] ri-’
vate sponsors, commissioned and organized the creation of five contem og
works of art to be permanently situated in various places round the cit I: a o
frgely chose.n by five artists of renowned quality: Luciano Fabro, Sol )iteg(/ictis
Ellseq Mz.ittx'acci, Robert Morris and Richard Serra. In his Invimtior; t0. pro'ect’
‘Parmlgglan.l writes, ‘For an artist it means electing a place as the emb'l.em c:f ar;
idea and Fhmking of it as a voice in his or her work... and through their work
communicate the energy, presence and profoundness of this place informing it
:.md giving it meaning... The works are, therefore, expressions of a real solidar-
ity with an environment and its reality’ (Parmiggiani, 2003).
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We felt the pathways pursued by the five a.ttist.s to create their workl: cogld
also activate important and interesting processes “{lth Chlld[‘?l‘{, such al;s c o'os::nogf
a place, creating a relationship and dialogue with it, and arriving at the p:)ll: of
designing a piece of work that is attuned to the place ?.ﬂd its 1c!ent1ty, sxinmi:z ¢
ously modifying it and enriching it. In th1§ type qf journey, 1mpf<_)rtan d Ca-,
cultural and social processes are activared wh1ch'a1:e‘1mportar?t also rzm an e u.th
tional perspective. The Dialogues with Places ex%nbmpn (see Flgure 7. d) openf:l v:}xl h
a strong statement, ‘Every place has a soul, an 1dent{ty. Try,mg to un u;rst;n o
soul and relate to it means learning to also recognize c?ne s own soul’ (the wo
‘soul’ is taken from James Hillman's L’Anima dei Luoghi, 2004). s heacd

Together with James Hillman, many voices have made th'emse vesf earh ,
mournful voices warning us and creating allarm be.lls, p}acmg cart;l ordt e
environment and its quality in a new and lucid relationship to health, and to
physical and mental well-being.

Figure 7.4 The Dialogues with Places exhibition

Too often we can observe an apathetic, resigned acceptance of 'vulganty aqd Lclﬁmzsls,
a lack of care for environments we inhabit. Th1§ degenerative process is culpal 1 y
underrated; caring for our environment is considered to be an ummportarfrit ele-
ment of life and culture, not fundamental but‘ a useless reﬁnemeqt, su;;le 1;(3.;5,
or an activity to be carried out at one’s disgretlon. Instead, we believe that ;kl ny
more than in the past, in a situation of social and cpltura}l transformano.n‘t ing
place around the entire planet, in situations of massive migratory ﬂmw originating
in the need to survive, to work, or in tourism, our relationship with enylmn{nentsf
is an element of enormous importance, becj‘a%lse it leads ustoa reFonféclll?mtlon r:J
profound aspects connected to cultural, individual and social identity. This gene:

ibility also involves education. . '
resﬁ)g?zlgﬂitﬁcie that a sensitive approac!n to surrour.ldings, 11: constant dZi‘le):
ways, made up of many actions, of atten!:xon'and <.:h01ce, canbea pos;nr: e
ment for participation and conscious solidarity with all that surr.o:;r'l § e
with other human beings of all cultures and backgroun_ds; an indispensa
attitude for the fucure of democracy and the human species.
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The Wonder of Learning is a new exhibition created in 2008, a travelling
exhibition aiming to update and replace the 1975 exhibition The Hundred
Languages of Children and organized by the Istituzione Scuole e Nid; d'infanzia del
Comune di Reggio Emilia and Reggio Children. It contains a section dedicated
to this theme of ‘dialogues with places’ in order to underscore how important
the subject is for us and as a practical illustration of possible ways of working
with children.

The new Loris Malaguzzi International Centre, where the second phase of
building work is nearly completed, has once again drawn to our attention the
issue of a culture of environment, the importance and, simultaneously, the fear
of beauty. Just as in the 1970s, we continue to hear voices that accuse us of
excessive attention towards aestherics and as always the impression is that there
exists a large amount of confusion between professional competency, a culture
of inhabiting spaces and luxury. It is saddening after all these years to find our-
selves discussing aspects we believed to be more consolidated at this point.

The International Centre has been generated by the pedagogical culture of
the municipal schools, and by the attention, hopes and dreams this has awak-
ened in parts of the world. The centre represents a culture sensitive to aesthetics
(in terms of connections between structures), which we have built up over many
years. To return to where I began the chapter, it is still hurtful to see that certain
aspects of this culture, that some of us consider important, are instead perceived
by others as a form of megalomania and superfluity.

Today in an economic recession involving many countries, there is a need
for courageous, lucid and anti-conformist choices. In times of difficulty like
this, where both reality and dreams have doubts about the right course to
follow, more than any other time we need to be aware that only a culture of
professional and ethical rigour and beauty can help us to continue with our
hopes. As the poet Friedrich Holderlin tells us, ‘where there is danger, a res-
cuing element grows as well’ (Holderlin, 2004: 39).

Vea Vecchi in conversation about architecture and
pedagogy with...

Carla Rinald;, pedagogista, Director of Reggio Emilia’s municipal schools Srom 1970
Yo 1999, Professor of Education at the U niversity of Modena and Reggio Emilia and
President of Reggio Children since 2007; and Mickele Zini, architect and designer

with ZPZ Partners, working with Reggio Children and Domus Academy Research
Centre (June 2009).

VeA: T'd like to start from the book Children, Spaces, Relations: Meta-project for an
Environment for Young Children (Ceppi and Zini, 1998), which is based on a
research project that began the ongoing dialogue between Reggio Emilia
and the world of design. Michele, your work as an architect designing scxole
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dellinfanzia, nidi and other spaces for children and as a designer of furnish-
ings for children has an important point of reference in the Meta-project
carried out in the late 1990s. How did the idea for that project come about?

MICHELE: The idea of working on a project about designing environments for chil-

dren came from the need to find some tools to activate a dialogue between
pedagogy, architecture and design. We wanted to make explicit all the ideas
and knowledge on the environment that had developed in Reggio’s schools,
and at the same time to fertilize them with the cultural and technical knowl-
edge and know-how of the world of contemporary design.

There were also some empathies that suggested this encounter:
we were reading some of the same authors — Edgar Morin, Gregory
Bateson, Ilia Prigogine, Bart Kosko, Marc Augé — studying complexity
theories,and visiting the same exhibits of contemporary art. This led me
to propose to Domus Academy and Reggio Children a sort of roundtable
of research on the environment of young children, applying the work
method of the meta-project, which we were experimenting with exten-
sively at that time and which was a current of research in Italian design.

VEA: Carla, you readily accepted the proposal and transformed it into one of

the strategic projects of Reggio Children. Why?

CARLA: The meta-project was the discovery, very banal but profoundly true,

that we were not constructing a project but @ way of thinking abont design-
ing, the conceptualization of project design. For those, like me, who were
educated with a concept of project and project design that was dynamic
but also specialized, the meta-project became an opportunity to under-
stand in depth this concept of ‘meta’, going from the project to the
meta-project. I think that this was a bold step, which I think is dem-
onstrated by the fact that the book, even though it has been translated
into many languages, has not yet been entirely understood in its deepest
essence, this ‘thinking about thinking’ of architecture.

veA: How did you work on the meta-project?

MICHELE: We applied the holistic approach that characterized all of us from
a cultural point of view. We organized a group of people who worked
in different fields (art, design, architecture, pedagogy, bio-engineering,
interface design, primary design). The job of the two coordinators, Giulio
Ceppi and myself, was to elicit contributions, even very different ones,
on the subject and have them ‘dialogue’ without excessively mixing thc
languages and the approaches; that is, withour ‘levelling down’ the dif-
ferent languages into a single style and language, but rather maintaining
a ‘semi-finished’ level, which would preserve the strength of the differ-
ences. Also, the final drafting of the book on the meta-project and its
layout, which entrusted comprehension of the meaning to the relation-
ship between text and images and enabled a non-sequential reading, was
an attempt to offer something that each reader could personalize, rather
than follow one set of rules and a single recipe.
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CARLA: The rr}eta-project was an interdisciplinary encounter for trans-disciplinary
construction. In face, this experience compelled us, as you often say, Vea, to
construct this sort of ‘distillation of knowledges’, the result of w},lich v:vas
Fhe meta-project. We consider inter-disciplinarity to be essential for seek-
ing new answers flnd new questions, which our times call for. Ours is a true
gletaj?: of design’, when it is indispensable to dare the new and design the

VEA: The meta-project became an approach and a heritage of the world of
pedagogy?

CARLA: There was a positive fusion between pedagogy and architecture/design
'.I'h(.? book was presented, metaphorically, as a sort of scribbling pad that.
invited and suggested change. It is not coincidental that almost immedi-
atel.y afterwards we began the research project with Harvard Project Zero
on 1.nd1vidual and group learning, described in the book Making Learnin
Visible (Rinaldi, Giudici and Krechevsky, 2001). These were enthusiast'f
and fertile years, where the ‘meta’ level began to become, if not eve dal
practice, at least an everyday effort. ’ o

VEA: WhaF are the most novel aspects that this research brought to the design
of environments for young children? ®

MICHELE: This work was important because it made visible the boundaries of
a field of research that before were hidden. Since then designing environ-
ments for children has become a field that includes di,fferent projects that

nourish a body of knowledge and are enriched by belonging to an ongoin
la?oratory of research, which continuously redefines its objectives and fo%'
this reason is kept alive and interesting,

' It also shifted the problem from building structures to creating arti-
ficial ecosystems made up of furniture, symbols, colours, materials, lights
srpells and sounds. It became more evident that it is not only corr; limce,
with the regulations that determines the quality of a project. Nor is Ii)t sim-
ply the architectural quality; there are examples of beautiful buildings that
fall to provide a good environment for children. What determines the qual-
ity of a project is its capacity to transmit and support a certain image of the
Chlld', a child who has a hundred languages and the ri ght to an environment
that is rich, multifaceted, complex, well tended, beautiful.

And finally, this work made it clear how senseless it is to concejve the
architecture and the interior design of a school separately, as often hap-
pens; rather, they are elements of the same environmental ;ystem i

CARLA:: For me, this experience represented that famous ‘paradigm shi.ft’ re-
cxsely b.ecause it meant overcoming the separation berween spaces: l;.nd
ﬁarnl§hlngs. The encounter between pedagogy and architecture within the
Murycxpality of Reggio Emilia was courageously introduced by Malaguzzi
inspired, I believe, by the great masters of pedagogy like Maria Montfssori’
It was really somewhat of a cultural ‘scandal’, the idea that the clients ir;
this case the pedagogical team and the teachers, and in certain cases ailso
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the parents, would sit at the same table as the architect. Usually it was the
architect who would ‘deliver’ a house o, in this case, generously deliver
a school to the teachers. This was the first sign of this concept of ‘doing
school’, in both the metaphorical and literal sense, involving the team in
building a ‘school of thought’ to make a three-dimensional school.

VEA: Carla, can you talk about the context in which the culture of the envi-
ronment of young children originated in the schools of Reggio Emilia.

CARLA: When I first started working in Reggio in 1970, it was an extraor-
dinary moment, in which the design of the sczola dell’infanzia Diana had
just been completed by the architect Millo, who worked for the munici-
pality. The real turning point was with that design. I started when the
project was initiated for the nido Arcobaleno with the architect Carta,
who had taken to heart the lessons of Diana, challenging our knowledge
of such young children — which meant challenging our own ignorance,
because in that period (1972-1974) there weren’t other »idi conceived
as educational environments from which to take inspiration, apart from
the corporate day care centres at Olivetti. In fact, the architecrures of
the ONMI (Opera Nazionale Maternita and Infanzia), created during the
Fascist era to provide welfare services, offered a design based primarily on
welfare and healthcare. The first #ido designed and opened in the 1960s in
Reggio Emilia, Cervi, embodied that health-oriented stereotype.

The nido Arcobaleno broke down this approach. Architecture has always
had a powerful role in our experience, since architecture shapes the pedagogy,
it is one of the strongest influences. So when you make architecture you actu-
ally renew the pedagogy; the architecture is not only the architecture of the
building, but it determines and modifies the pedagogical architecture. So in
reality, architecture and design are in relation with pedagogy, and this gives
rise to an extremely generative moment, a moment of crisis, and the crisis
is accentuated with the involvement of the teachers and the pedagogistas
as protagonists. When this involvemnent happens, the teachers began to feel
legitimated, encouraged to think about the spaces of the school, to imagine
them, to want them different. They felt this as a duty and a right and they
considered the space to be a fundamental part of the relationships, of the
learning and of the communications that developed in the school.

VEA: A space that is subject and protagonist?

CARLA: The space is no longer simply background, but a key player: organiz-
ing a space means organizing a metaphor of knowledge, an image of how
we know and learn. In fact, if knowledge does not progress by formaliza-
tion and abstraction but, as it seems, by the capacity to contextualize, to
create relationships, to act and to reflect, then the spaces and the furnish-
ings, the lights, the sounds must allow relationships, actions, reflections,
sharing and collaboration. So here we have the concept of designing the
environment that also means designing life, which means constructing 2
context in which it is possible to continue to live.
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' In my view, it is a concept that finds one of its highest expressions
in the meta-project. The antecedents are found in the years I was talk
ing about before, the early 1970s; maturation occurred during our ha ;
encounters with architects like Tullio Zini. But the meta-project was}?}))y
moment where this positive fusion really took its highest forr,n )
The keywords contained in the first part of the book wet.'e used t
forrpulate general criteria and contexts in an attempt to identify h0
de51.ra}ble characteristics for an environment for young children, bas dt .
a critical analysis of the experience of the 7id; and scuole de/l’infa;nziae B(:lr:
they 2‘1180 represent the most effective synthesis of the trans-disci lina
experience that led our thinking ‘to think about jtself. If I had tp ill .
trate the keywords I would use the helical form of DNA. e
MICHELE: .T'he meta-}?rpject is actually a sort of genetic project, a system of
.con‘dn‘txons, qualities and values able to contribute to the id’entit f th
md;wdual projects that derive from it. The hope is that ten d};ffc" o
designers who take inspiration from the meta-project produce ten d?;f? .
ent projects, but all with the same ‘flavour’, e
CARLA: The key?vords of the meta-project are also the script of a pedagogical
curriculum vitae, or in any case I'd like to begin to rethink them gingtl‘?
way, because they are much more ‘secular’ than all the technical termin is
ogy. They are keywords for inhabiting, and, therefore, for livin I st
got thg desire to vit.ew them as structuring elements of ; curriculi'n'q. vi,tl;fet
21; Ziui;miiizz ‘a curriculum vitae, and at the same time outlines for a cur-,
MICHELE: Another characteristic of that work was the involvement of
People fjrom different cultures and languages around the theme of cleIsT?arly
ing environments for children: to create a network of thinking, a rlf o
competency, a sort of collective intelligence that is mutually ﬁéurigsh;ip
‘In the meta-project, like in the more recent case of PLAY + Soft, cre t.
Ing a network of people who offer their perspectives on the envirc;nm ot
becomes an objective in itself: #he means is the message. .
CARLA: In the book you are not able to identify who wrote what, whether th
authczr of a piece of text is the architect or the educator W/,e ‘spre edr the
word’ back and forth to each other, someone would throv;r word and
someone else would fertilize ir. Puce word and
VEA: In your daily professional activity as educator and architect, what role
has been. and continues to be played by the research you carrie’d out?
MICHELE:. Children, Spaces, Relations is still used as a guide for our d' i
projects for nidi and scuole dell’infanzia, bur also for the two lines ofe Sglgn
niture we cre;ated in conjunction with Reggio Children and the oth(:;
spaces for children we've designed in public places (airports, shoppin
centres, parks). Each project takes shape and identity also fro’rn thgp 18
tural context, the site, the historical period, just as the projects in ot::l;1 c
countries — for example, the Takadanobaba nursery in Tokyo — are bo:r:
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of a relationship between different cultures, from a dialogue that makes it MICHELE: The concept of ‘rich normalicy’
possible to identify design elements that are not present in either of the especially difficult to share inmi}ity » @ concept that I really love, but it is
two cultures but that arise from the relationship between them. the difference between simple © der' countries. I am able to communicate
CARLA: The word ‘relationship’ is an important key for understanding. Why plicated, between multiserpl,so o sclimp lified, l?etween complex and com-
was this dialogue so fertile? Could it only have been so with a ‘certain’ archi- translating from the Italian thrg, and cacop hpmc, but I. have a hard time
tecture? Not by chance, the architecture represented in the meta-project is CARLA: The definition of ‘rich norm:lc'm(iep t of rich nmmall'fy- .
an architecture defined as ‘relational’, and ours is a relational pedagogy. Andrea Branzi and myself, whe ity emerged from a discussion between
It is not by chance that we were constructing, talking and writing about ing the idea of transgressic,)n as e you were also p resent, Vea. Twas discuss-
relational pedagogy — Malaguzzi first and foremost — and they were writing always living outside the normalarig, escipe from norr'nahty’, and especially of
about relational architecture, which highlights the ‘soft qualities’ and leaves of ‘tich normality’, as the normz;l' ut hﬂdl‘ea Branzx.brought in this concept
to the architecture only the task of marking fuzzy boundaries. It is wonderful fluid, very diﬂ‘icult, to inhabit hlty th at a.lso contains the anomaly, thar is
when you discover that you are a fish in an aquarium with other fish like you. called upon continuously to réc::ﬁ:: lg e::i;sagzaut}; 'and uglicriless, and we are
ugliness, and so on.

VEA: Michele, is there a particular characteristic always present in your
projects that derives from what we have been discussing?

MICHELE: The search to give a multisensory dimension to the environment, Vea Vecchi i . .
which means working on identifying the materials, the lights, the colours pedagog;hv:,;:hffnversatlon about architecture and
(the so-called soft qualities), with the aim of providing not just comfort,
functionality and easy maintenance, but also a sensory richness that is Paola Cavazzoni an ; )
empathic with the children’s cognitive processes. If children are a sensory ous architects, coordi;igz‘;dtdb‘:/;”ez‘jei;ﬁ:;btz; f«’dagogm‘a{ who have worked with vari-
laboratory and they know and interpret the world by engaging all five an architect who has worked with Regeip Ji:zzew ’Zlmzapal J[.bom" .ﬂ”d Tutlio Zini,
senses, then they deserve an environment that is rich from a sensory point scuola dell’infanzia in the Loris Maz}%zg (%4 '[Ce e 19705 ”,”l”d’”g designing the
of view with a design that enhances these aspects. A design for an envi- Gabriele Lottici. The three have worked fogef/gﬁ Z’:’;g‘z’;gm?lib (inZ Pﬂﬂgm and

ects (eoruary 2009),

ronment for children that is poor from a sensory point of view is probably

going to be an ugly design for children. Vea: Youhaveall recently been involved in the opening of a number of munic-

ipal sc i i
pal schools. For an architect and a pedagogista, what’s most important in

CARLA: It was evident to us that the younger the child, the more a relational hi .
pedagogy seeks a relational architecture, especially the ‘soft qualities’ ; lslcpllabgranon? What are the roles and che meeting points, what dif:
because they are the ones to which the child is sensitive. TULLlé)Cu It I;S'mlght be encountered, and what do you learn from ea’ch other?

VEA: Michele, you've been collaborating with Reggio Emilia for fifteen years. ’ J think that designing involves envisaging many things function;il

needs, quantities, possi Nt
» possible future developments. But it also means a

What has changed in your way of working? -
MICHELE: It has contributed to developing a way of looking, of thinking, and synthesis among different compet
an enormous faith in children — a faith that is also nurtured by my daugh-
ters Alice and Mattia. Also, I've learned a ‘reckless’ and at times insane
tendency to never be satisfied, a tendency, however, that generates qual-
ity and one that children deserve. And I've learned that it is truly naive
to think that a school, once the building is finished, is ready for use and
the architect’s job is finished. A good design project leaves some spaces
(in both the real and conceptual sense) undetermined, so that the teachers
and the children can determine their potentials. In reality, the designer
should continue to work for a year or two in a group with teachers and
pedagogistas to refine the design of the school, in a sort of relationship of
‘design maintenance’ that completes the realization of the project.
VEA: You have taken the research of the meta-project and the case studies of your
architecture and furniture to many parts of the world. Which concept has turnc«d
out to be the most difficult to communicate and share with other cultures?

' encies; designing means i
[ynchesis among . coordinat-
8 and ‘gelling’ these different worlds to seek the most effective way

to harm p y y y.
onize tllem and ")ake thelll a pllcable to the ever da reallt
lks SuggCSted b, Nltfu&lus, tlle a[ChlteCtuIal theorethlan Of Illlpe[lal
Py C S €1 a
ROII)C a arcnitect ha to kIlOW about mathematlcs Wlthout b
Illathemathlan > P [y
Y about music Wlthout belng a musician about oet
1 g
P y S I'l, beC us y u
Wlthout be n a poet a“d 0 0 a € yo have to be aware Of all
tlle d]ffe[e“t COII)peteIlCleS that can be ltlvolved, m Order to IeCOgIlIZe
h r lmport n p . y p
g ’
thei ance a d fuse the[ll to etlle[ ina I.'O]eCt In my o 1nion
thlS stateme t iy s 1s l S
bllﬂd?ﬂd lﬂngﬂdgej tllat Chlldre[l POSS S, y ' yp -
€S and our re ection Of ll er
SpeClallZatIOIl, a[ld the ab y (o) e Wlth Othet res an
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S d
COIIlpete[lCICS that you COl’lSlder to be SuCh a IlCh resource. IhlS COIlCept
can alSO be seen 1n tlle I{e“alssa“ce WIth the ldea Of the n Sal an
Py univer: m
hcse :LlltLlIE E“CCIIIFHSSES zlll fle]ds Cf l:nc lsdge'
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So if you're designing a school you have to try to understand the
pedagogical values. Designing a new school with this awareness is such a
complex issue that, without the contribution of those who will inhabit it,
those who are able to clarify the deep nature of what a school means, you
risk creating projects that are worthless. There really must be an exchange,
because there are many things you don’t know: the daily life of the child,
the child’s relationships with his or her surroundings and with others, and
so on. And if you don’t ask these questions to those who inhabit the school
on a daily basis, well, there’s no way you'll ever know them.

We are talking about an exchange of competencies that is complex,
and this is why I've always thought that creating a school is like creat-
ing a little city, because a school encompasses and reflects many of the
themes of everyday life: the relationships with parents, food, sleeping,
friendships, attachments, and many other things. So designing a school
means confronting and resolving problems in a way that requires many
and different competencies.

MADDALENA: I absolutely agree with Tullio about how designing requires

that everyone involved comes to the table with their own competencies
and curiosities, and that we have to be open to listening to competen-
cies that we don’t have and someone else does. Working with Tullio has
been important as a professional experience but also a personal one, and
I'll explain why. In terms of the relationships that we can glimpse and
that we hypothesize in the school, what we are actually talking about is
the relational life of the children, of their families, but also the life of the
teachers, the cooks and auxiliary personnel; it’s the life of many people
for many hours a day.

So designing a school goes beyond the functional aspects of the envi-
ronment, which naturally are important, and beyond the good organization
necessary so that everyone can work in the best way. I believe that the most
important goal is to ensure the best life to the people who live in that place.

I recall the emotion I felt when I first entered the #ido Gianni Rodari,
designed by Tullio, the fascinating plays of light, the embraces of the archi-
tectural forms and of the materials, the sensation of real pleasure. These
feelings derive from qualities that are intrinsic to the environment and
that emerge from an idea that values the people who inhabit the space.
This attempt to imagine spaces and new possibilities in the children’s
living together helps create a new way of working and of teaching.

VEA: The relationship between Tullio and the schools is longstanding: to
what extent have the pedagogy and the architecture evolved together?

TuLLIO: I've always thought that to create a good architectural design, you
have to take into consideration not only the structures of the buildings,
but also the environmental qualities of inhabiting the space, such as the
light, the sounds, the colours, the materials. All chese elements must be
part of the architecture. Talking about the ‘soft qualities’ in inhabiting
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spaces is easier now, because these concepts have gradually become more
wxd‘espread, but back in 1989, when we began working on this type of
project, tbey were not so common. Reggio Emilia has never 'usty lEueen
content with the quantity of schools created, but as soon as om: was fin-
ished, we would begin to examine the quality of living that it could offer
When you Flesign a building, you always try to get an idea of how some-.
one might feel in the space you are proposing. You think about how people
can move around in the space, with what thythms and what ways ofpbeilrjl
they will be able to inhabit these new unexplored spaces. Then there’s anothegr
aspect, a very c9mplex one and also difficult to describe, which considers how
to represent this new and growing culture of childhood without falling into
infantilism’, into a language thar is simplified and banal. ¥

PAOLA: T think that this idea of a complex design process has had an almost daily

impact on the quality of inhabiting the environments; it also contributes to a
greater awareness of how the children perceive, move around and inhabit the
space, and this has given value to the culture of the children and their rights
Even the tt?aching practices were modified because looking at the fumislﬁn .
anfl the ot‘nects as words about the space, looking at them as subjects in relatioﬁs
ship, I think makes for a greater sensitivity, learned and expanded throu l;
the dlalc?gue.‘ All this helped the teachers to see the children’s research aﬁd
explorat{ons in the space with new eyes, and to understand this as research
and not just simply the manipulation of objects. ‘
Sf) I'think that what you asked at the beginning is important: how did
all this eYolve, and what new elements did it bring to the latest .architec-
tural projects carried out? I think that what contributed to the evolution
of t‘he du'ilogue was primarily the idea of relationships: a pedagogy that
behe.ves in a child in relationship right from the start is the fari}; a
relatlona.l architecture, so I think this indicates that you need to cre:t:
pla'ces w1tb strong relationships to each other, places in which there is not
a hierarchical separation between different kinds of knowledge, betwe
play and‘ learning, between kitchen, hall and classroom betwe,en insifliel
and qutmde space, and the architectural culture has give;l concrete sh
to this concept in the two most recent 7id;. i
' Another evolution is represented by the use of different sized spaces
This had been experimented with in the scuole dell’'infanzia builtIL)l tc;
the %9'905 but was not yet geared toward the younger children. It mfant
crediting very young children with the ability to use these spaées and it
also meant breaking down a number of stereotypes. A small chilc,{ is not
necessarl.ly happier in small spaces; creating tall spaces with different lev-
els, I bel'leve, offers the child different possibilities. The space that Tulli
created in the nido Iotti, its large size, is a strong provocation, but it alsg
makes the centre a community space, where adults and chilé{ren can be
together. It can hold lots of people, it’s a spacious meeting place, and for
the teachers and myself this shifted our way of looking at the chi,ldren
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Keeping the children in limited spaces certainly makes control easier,
but perhaps it also reduces children’s perceptions and questions. Being
able to look at things from many points of view is a provocation, but also
a metaphor. In nidp Iotti, we saw very young children experiencing the
high space in an extraordinary way, curious to encounter it, some also with
caution, and I believe that this also led the children to a different way of
relating with the teacher.

Designing is a creative act that becomes more interesting when car-
ried out by pedagogy and architecture together, allowing our research
and observations to evolve.

TULLIO: Over time, I have learned to value and to incorporate into my design

projects the care that is typical of the feminine world, che importance that
women'’s culture gives to gracefulness, to attention to details, and to low
key furnishings, which are represented here by the flowers in that vase,
the plant that is climbing up the building, and I think that these things
are like enzymes that inadvertently change the architecture, without the
need for introducing major structural transformations.

MADDALENA: I remember the discussion we had with you about what image

to give of the nido as a public place for the community. How to give value
to the idea of participation that is so important for us, the relationship
with others, the possibility to involve everyone — children and adults, the
neighbourhood, the town — in the choices made. And I remember how
designing the entrance caused us to reflect on this idea. How to design
an entrance that immediately expresses this idea of a public place, that
cannot be confused with the entrance of a house or just any place; it had
to make clear that this is a place of culture, open and public. The result
was this entrance that is important but not oppressive, that is light and
welcoming, with lots of windows, that also seeks harmonies with the
surrounding environment, with a sage green column standing near a tall
tree, a ginkgo that we recognized as the ‘prompter’ of chat huge space.

I think this way of seeking connections is really precious, like the
idea of designing these classroom spaces by highlighting their volume,
their width, the different levels, and above all the thresholds, those inter-
mediate places of contact. You enter the room and there’s a lower ceiling
that welcomes you and makes everything more familiar and private, and
then suddenly you move and the perspective changes, because the ceiling
rises, there’s a much deeper volume; but that’s not all, because wherever
you position yourself your view is different. So they are places that in
their way of being and presenting themselves, elicit and support research
in those who inhabit them, children and adults alike.

PAOLA: I wanted to go back to the reflections on the language and codes of
the physical space, of which children are very sensitive interpreters. An
example, to clarify what I mean: the strong acoustics of a very large spacc
can be a problem, but I noticed that at »ido Iotti the use of the large
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she!l-shap'ed dressing-up area assumes a special identity because dressin
up is not just abour putting on clothes: Zorrs becomes even more Zorro gf
he runs, if there’s a sound, if there’s a big echo. Dressing up is also b ld
on Mom’s high heels, and the particular sound produced by a large e
makes Fhis a special dressing-up experience. ’ 8¢ space
Children listen to the spaces and the places, they know how to listen
to tlr}e lang}lages of the space and I think that we adults can too, if w
- c;);mdcg this to be an important element that allows us to live’ bet;er )
deseil; rlt iﬁt:c;:zZL ;.ISC made of environments always followed the original
TULLIO: My idea is that in designing spaces you have to propose simple, basi
l?mdscapes, in which life can then evolve in 2 complex way, just aspeve’: :Slc
!1fe does. So you need the least possible number of constr’aints to rlc;};'fly
Just some conditions of inhabitability and use, then allow the ,s acpe t 1be
usefi and changed in terms of function. You need to make suggeI:tionsob ‘::
avoid overly specializing the spaces, because life evolves at a high .
speed than you foresee, wgherrace of
PAOle: We have always tried to create a multipurpose space along with
idea of tbe relational aspect. So the stairway-play structure of nili Rod i
and Iotti was conceived by Tullio not only as an element of connect'arl
between the higher and lower levels, but as giving the possibility to hlon
spaces for looking outside, terraces for being together. But it vglas al oa
space thaF the children themselves further reinvented: for some of Stoha
children, it’s the niche where they can read or take prec’ious objects .
place where they can work on special construction projects e ore
MADDALE.NA: Tullio, I remember what you said about simple lar.ldsca es. And
I think that the new school at the Malaguzzi Centre is also a cialien
from that point of view, because this school is very large and rich bg:
then when you look at it you see the structures are minimalist and ,thu
seem to be waiting for the dialogue with the people who will inhabe'y
the space. This is not the virtuosity of a structure that imposes on yo a
cereain type .of communication; instead, it’s like a very light invit:ti:na
like whispering to the teachers and children to continue being interested,
afld engaged, to verify things, to move things around, to invent new fu
tions, to play with everything. ’ -
At t‘he nido Iotti, we documented how in the room that faces ont
the parking lot, the 6-8-month-old children who were starting to cra (l>
w01.11d return to the windows, re-enacting goodbyes to their par%nts- aftw
saying good'bye at 9a.m., at 10.30 they would go back and conﬁrr.n tl‘?r
farewell, ‘Ciao!” As if they needed this sense of security, they would .
bac'k there and relive the emotion of that moment. Dllrin ythe ini 8(1’
period of attendance at the nido this was wonderful: the projgectin nv:rn:
dows E‘>ecame a sort of security niche to which the children could rg Y
and this gives you a certain idea of the space. s
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TULLIO: The window sill is low and wide enough for the child to be able to sit
inside it and look out...

MADDALENA: ...they were sitting there on the window sill like on a bench,
and they would do the goodbyes, also collectively, all there close to each
other saying ‘Ciaol’...

TULLIO: ...these are the opportunities that you try to provide, then they are
transformed, enriched. When we were assembling the last stairway at
the nido Iotti, while the workers were still on the job, the intermediate
landing had already become the place for dolls, it had already taken on
a different use, already reinvented. You might not think of these things
while you’re working on the design, but when they happen, you learn to
see the places anew, with different eyes, and you are happy about that.
When we designed these stairway-play structures, we had also invented
other interesting situations, like small windows through which the chil-
dren who are crawling can look outside, lowered spaces and hideouts, but
all this costs money and so you have to set limits, but there could be lots
of opportunities. ..

MADDALENA: We are wondering how the children will live in the new school
at the Malaguzzi Centre, because the school will be inhabited by children
who have recently arrived from various parts of the world, who have life-
styles, maps, colours and mental images that may be different. It will be
very interesting to experiment with these different points of view. We
are imagining this kind of ‘inter-language’ that is not only verbal but in
relationship with the environment and the materials. The documentation
will be interesting because it will help the children to see themselves
anew, to talk about themselves, and it will also help us as adults to open
different spaces of thinking.

TULLIO: I believe that in this approach that I've taken, not overly defining
spaces, there’s the idea of a real dialogue, as if to say, ‘Now it’s your turn’.
I think that the dialogue has to take place in this very free way, also work-
ing together to correct any design errors.

PAOLA: Oddly, all this research is often seen by others as a privilege, that in
Reggio there aren’t all the restrictions that other places have. How many
times has someone said to me, “We can’t do this’? Our attention to the
regulations and to safety is never separate from evaluations on well-being,
quality and the rights of the child, never forgetting that the child is the
protagonist.

MADDALENA: If we want to construct new spaces and interesting relationships
for the children, we have to consider the furniture, the colours and the
environment as a whole; there is a thread based on beauty that connects
the parts, that creates harmonies and relationships. The multidiscipli-
nary group set up to consider the furnishings at the new school in the
Malaguzzi Centre consisted of pedagogistas, architects, interior design-
ers, people with a special eye, but also the artisans who produce things,
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along with teachers and acelieristas of different generations. One choice
we m:ade Was not to totally complete the new school but allow it to evolve
o especxally in Fhe ateliers. There will still be the possibility to invent. ’
LA.. We continue to talk to Tullio about this, as one of the authors of
this dlalogue between pedagogy and architecture that has characterized
our experience since the 1970s. This has involved not only architectur
but als‘o designing furniture and objects that derive from observations oi'
the chlldrfen, developing prototypes that were then tested. This design
colla.boratlon started with the inhabitable mirror trian l.e created ﬁ
Tullio, which has been reproduced in many countries. ¢ o
MADI?ALENA: Original objects were invented starting precisely from list
ing to Fhe children. I remember that Malaguzzi himself had observeder'l-
the #id; that the children would learn to walk by pushing a small chail;1

so a group of teachers devised a so i
rt of trolley with wheels wi i
. ' th
applied on one side. e

TULLIO: We all contributed ideas and

potentials, and now we have i
to work together. , 10 continue




